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OVERVIEW 

Context of Report 

The 2021 Profile of Students with Disability Report presents the profile of students with disability 

who in 2021 are enrolled in South Australian Catholic schools.  

The 2021 Profile Report is similar to the Student Profile Report that was prepared as one of the 

key papers of the CESA Students with Disability Review in 2020. The original report was posted 

on the CESA website and continues to be available. 

The 2021 Profile Report has been developed under the direction of the Students with Disability 

Review Implementation Steering Committee. The Committee has operated from the start of 2021 

to oversee the implementation of the Students with Disability Review Final Report that was 

approved by the South Australian Commission for Catholic Schools in November 2020. The 

membership of the Steering Committee is included as an appendix. 

The 2021 Profile Report has also been shaped through the input of the NCCD Implementation 

Taskforce that has overseen the implementation of the Nationally Consistent Collection of Data 

on School Students with Disability in Catholic schools since 2019. The membership of the 

Taskforce is also included as an appendix. 

Purpose 

The purpose of the 2021 Profile of Students with Disability Report is to present data and 

information about students with disability in Catholic schools that deepens understanding of their 

attributes and their learning and wellbeing needs. 

The intended audience for the 2021 Profile Report is those who work directly with students in 

schools and those who work on behalf of students across the system of Catholic education.  A 

copy of the Report is also posted on the CESA website for interested members of the public. 

The 2021 Profile Report complements the other sources of evidence that assist leaders, 

teachers and other staff in Catholic schools to make adjustments and to then apply the most 

effective approaches to improve their learning and wellbeing  

The ultimate goal of the 2021 Profile of Students with Disability Report is to enhance the 

learning, wellbeing and inclusion of students with disability. 

Data sources 

The 2021 Profile of Students with Disability Report draws together data from the following sources:  

• 2021 Annual Census data as of 20 August 2021 for all Catholic schools in South 

Australia  

• Extracts from the Nationally Consistent Collection of Data (NCCD) database for all 

Catholic schools in South Australia through either SEQTA or the NCCD Portal, with one 

exception, as of 20 August 2021.  

The following should be noted: 

o All the students in the two CESA Special Schools require Extensive adjustments for 

their disability. In some of the Report’s tables and graphs, students from the two 

special schools are separated or removed from the analysis, to provide a clearer 

understanding of the topic that is being presented. When this distinction is made, it 

is noted in the title of the table or graph.  
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o There are also two CESA Special Assistance Schools that have a high number 

of students with adjustments at the Substantial level. In some instances the two 

Special Assistance Schools are also separated or removed from the analysis so 

it is reflective of the majority of CESA schools. This is also noted in the title of 

the graph or table. 

The 2021 Profile Report uses information and data at the system level. Intentionally it does not 

present data at the individual school level. It provides a whole-of-system reference point that 

assists further reflection and analysis to occur at the school, cluster, and region levels. 

Report structure 

Part 1: presents NCCD trend-over-time data for 2019, 2020 and 2021 for Catholic education as 

a system for each Level of Adjustment. 

Part 2: provides a more detailed presentation of 2021 NCCD data. It presents data related to: 

• Levels of Adjustment 

• Location and type of school 

• Identification and nature of disability  

• Student gender 

• Student year levels 

Part 3: provides a more detailed presentation of the changes in NCCD data from 2020 to 2021.  
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NCCD DATA TREND-OVER-TIME: 2019 - 2021 

Context 

The introduction of the Nationally Consistent Collection of Data (NCCD) in South Australian 

Catholic schools has occurred over a period of time. For the purpose of the 2021 Profile of 

Students with Disability Report, the year 2019 is used as the baseline for the trend-over-time 

analysis.  

In 2021 Catholic education took the significant step of introducing the learner management 

system, SEQTA, as the means of collecting NCCD data. In 2020, schools usually submitted 

NCCD data through the CESA NCCD Portal at the time of the Annual Census in August.  

The difference between the two forms of data entry is that SEQTA enables schools to enter 

NCCD data and collect evidence as a continuous cycle, whereas the CESA NCCD Portal 

collects data at a single point time. 

The use of SEQTA creates a shift in school practices in addition to producing quality-assured 

NCCD data for the annual census: 

• it expands the range of data and information each school can record and apply for each 

student, rather than the minimal level of NCCD data the Australian Government requires 

for the Annual Census 

• it creates closer alignment of school practices with the four phases of the NCCD cycle: 

planning, implementation, validation and reflection 

• it provides ready access to relevant data to support quality assurance processes at the 

school, region and sector levels, both during the NCCD process and at the end in the 

form of possible post-enumeration audits 

• it moves the focus of NCCD away from compliance to a focus on students and their 

needs  

• it expands the NCCD process from the main responsibility of Inclusion Education 

Coordinators to involve teachers more 

• it focuses on evidence that is needed when addressing the functional impact of a 

disability 

• it invites consideration of when it is appropriate to impute a disability and when a 

diagnostic assessment may be necessary  

• it fosters a case management approach to addressing the needs of students. 

 

One of the effects of using SEQTA to enter NCCD records is reflected in the proportion of 

students who receive the Supplementary Level of Adjustment relative to Quality Differentiated 

Teaching Practice (QDTP).  

The 2021 Profile Report indicates a relative increase in the Supplementary level and decrease in 

the QDTP level in the proportion of the students with these levels of adjustments as a 

percentage of total student enrolments.  

An additional benefit of incorporating NCCD data in SEQTA is that it enables more information to 

be recorded and analysed. As a consequence the 2021 Profile Report provides a richer 

presentation of students, and their learning and wellbeing needs, than the reports of preceding 

years.  
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Data analysis 

1. All CESA schools Levels of Adjustment 2019, 2020, 2021, and change 2019 to 2020, 2020 to 

2021   (Data table 1 is represented in graphs 2, 3 and 4.) 

 

 
 

2. All CESA schools FTE Levels of Adjustment 2019, 2020, 2021  
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3. All CESA schools Levels of Adjustment as percentage of total enrolments 2019, 2020, 2021 
 

 
 
 

4. All CESA schools Levels of Adjustment as percentage of total enrolment: change 2019 to 2020, 
2020 to 2021 
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ANALYSIS OF 2021 DATA FOR STUDENTS WITH DISABILITY 

Context 

The following section presents a more detailed analysis of NCCD data for students with disability 

in the following areas: 

• Levels of Adjustment by CESA Regions, and primary and secondary/R-12 schools in 

metro/country 

• Imputed or diagnosed disability breakdown 

• Categories of imputed and diagnosed disability breakdown 

• Student gender: by Level of Adjustment, Broad Category of Disability, Categories of 

imputed and diagnosed disability breakdown 

• Student year levels: by Level of Adjustment, Categories of imputed and diagnosed 

disability breakdown 

 

In a number of instances, the data used in tables/graphs for the above areas are presented as 

percentages of total student enrolments in 2021. 

It is pointed out that care needs to be taken when a comparison is made between the respective 

percentages in similar tables as presented in the 2021 Profile of Students with Disability Report 

relative to the earlier 2020 report. 

The reason for this care relates to the increase in student enrolments in Catholic schools from 

2020 to 2021. Between the Annual Census of 2020 and 2021, student enrolments grew by 

1,857.  

As a consequence, the percentage of the number of students with a NCCD Level of Adjustment 

as a proportion of the total student enrolments reflects both the number of students with the 

adjustment and also the total number of students for each of these calendar years. 

Another difference between the NCCD data presented in the 2021 Profile Report compared to 

the 2020 report comes through the use of SEQTA in 2021 to record the NCCD data. 

The following section highlights the advantages of the consistent use of SEQTA across Catholic 

schools to record NCCD data.  

One area of analysis that now becomes possible relates to the identification and nature of 

student disability to a far greater degree than previously. 

By using SEQTA schools are now able to record whether a disability is imputed, or diagnosed 

through an assessment. Under the Disability Discrimination Act, it is appropriate for schools to 

identify and record a disability through either method. 

The section includes a breakdown of records for an imputed or diagnosed disability. Additional 

information can also be recorded with regards to the nature of the imputed disability or the 

diagnosed disability. 

An imputed disability is recorded in SEQTA in one of three categories: 

• Communication 

• Learning Disability 

• Social-emotional/Mental health. 

For a diagnosed disability more detailed records of specific disabilities are possible, for instance 

Autism Spectrum Disorder, Language Disability, Anxiety Disorder, and so on. This level of detail 

is also now possible through the linking of NCCD with SEQTA and is presented in this section.  
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Levels of Adjustment 
 

5. All CESA schools 2021 Levels of Adjustment 
 

 
 
 
 

 

Location and type of school 

 

6. All CESA schools 2021 Levels of Adjustment per school type  
(Data table 6 is represented in graphs 7 and 8.) 
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7. All CESA Schools (excluding special schools) 2021 FTE Levels of Adjustment per school type  

 
 
8. All CESA Schools (excluding special schools) 2021 Levels of Adjustment as percentage of 

school type total enrolments 
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9. All CESA Schools (excluding special and special assistance schools) 2021 Range* of school 
NCCD as percentage of enrolments  
(Range*: A school’s NCCD FTE as a percentage of the school’s total enrolments)  

 

 
 
 
 

Identification and nature of disability 

 

10. All CESA Schools 2021 Diagnosed and Imputed per Level of Adjustment 
 (Data table 10 is represented in graphs 11 and 12.) 
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11. All CESA Schools 2021 Diagnosed and Imputed FTE per Level of Adjustment  
 

 
 
12. All CESA Schools 2021 percentage of Diagnosed and Imputed per Level of Adjustment  

 



12 

 
 

13. All CESA Schools 2021 Diagnosed and Imputed per Broad Category of Disability 

(Data table 13 is represented in graphs 14 and 15.) 

 

 

 

14. All CESA Schools 2021 Diagnosed and Imputed FTE per Broad Category of Disability 
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15. All CESA Schools 2021 percentage of Diagnosed and Imputed per Broad Category of Disability 

 

16. All CESA Schools 2021 Imputed Disability by Level of Adjustment  
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17. All CESA Schools 2021 Diagnosed Disability FTE per Level of Adjustment (high to low)  
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Student gender 
 

18. All CESA Schools 2021 Levels of Adjustment and Broad Categories of Disability FTE per 
gender  (Data in table 18 is represented in graph 19, 20, and 21.) 
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19. All CESA Schools 2021 Levels of Adjustment and Broad Categories of Disability FTE per gender 
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20. All CESA Schools 2021 Levels of Adjustment FTE per gender 

 

   

 

 

 

21. All CESA Schools 2021 Broad Categories of Disability FTE per gender 
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22. All CESA Schools 2021 Definitions of Diagnosed Disability per gender (high to low) 
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23. All CESA Schools 2021 Imputed Disabilities per gender 

 

 
 

 

 

Student year levels 
 

24.  All CESA Schools 2021 Levels of Adjustment FTE per student year level 
(Data table 24 is represented in graphs 25 and 26.) 
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25. All CESA Schools 2021 Levels of Adjustment FTE per student year level 

 
 

 
 
 
 
26. All CESA Schools 2021 total NCCD as percentage of total enrolments per student year level 
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27. All CESA Schools 2021 Imputed Disabilities by Level of Adjustment FTE per student year level 

 
 
28. All CESA Schools 2021 Imputed Disabilities by gender FTE per student year level
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29. All CESA Schools 2021 Highest 13 Definitions of Diagnosed Disabilities per student year level 
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ANALYSIS OF 2020 TO 2021 NCCD TRENDS 

The following section presents a more detailed analysis of the change in NCCD data for students with 

disability from 2020 to 2021. 

Again it is pointed out that care needs be taken when comparing percentages between the two years 

due to the growth in the total number of student enrolments in Catholic schools. 

It is also pointed out that the student cohort with a Level of Adjustment in 2020 is not exactly the same 

student cohort with an adjustment in 2021. It is the case that students may have left a school and new 

students may have enrolled. It is also possible that in some instances the student no longer needs an 

adjustment to be provided. 

Notwithstanding these caveats, the data presented in the section provides a basis for further reflection 

and interpretation as to how schools, both individually and in regions, can strengthen the learning, 

wellbeing and inclusion of students with disability.  

Levels of Adjustment 
 

30. All CESA Schools 2020 and 2021 FTE Levels of Adjustment per Broad Category of Disability 

 
 

31. Number of CESA schools 2020 and 2021 in Bands of % NCCD students   
(Table 31 is represented in graph 32.) 
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32. All CESA Schools 2020 and 2021 number of schools per Band*  
(Band*: A school’s NCCD FTE as a % of the school’s total enrolments)  

 

 

33. All CESA Schools 2021 Levels of Adjustment per CESA Regions 
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Location and type of school 
 

34. All CESA Schools 2020 to 2021 change in FTE Levels of Adjustment per school type 
 

 
 
 

Student gender 
 

35. All CESA Schools 2020 and 2021 FTE Levels of Adjustment per gender 
 (Data table 35 is represented in graphs 36, 37 and 38.) 
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36. All CESA Schools 2020 and 2021 Level of Adjustment as percentage of total NCCD per gender 

 
 
37. All CESA Schools 2020 and 2021 FTE Levels of Adjustment for females 
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38. All CESA Schools 2020 and 2021 FTE Levels of Adjustment for males 

 
 

Student year levels 
 

39. All CESA Schools (excluding 2 special schools): 2020, 2021, and change in Levels of Adjustment 
per student year level       (Data table 39 is represented in graph 40.) 
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40. All CESA Schools (excluding 2 special schools): 2020 and 2021 Levels of Adjustment per student year level 
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MAKING MEANING OF DATA 

The value of NCCD data is more than numbers, tables and graphs presented in a report. 

The value resides in what the data means. 

Its meaning comes through the capacity to highlight areas where improvement is occurring and 

where new initiatives and strategies are being effective. 

The meaning comes from the questions that are prompted and where the need for further analysis 

and understanding are highlighted. These processes create the impetus for further improvement. 

The following affirmations and reflections have been identified by the SWD Review Implementation 

Steering Committee and the NCCD Implementation Taskforce following their analysis of the NCCD 

data presented in the 2021 Profile of Students with Disability Report. 

They are offered as a starting point for individual schools, regions and Catholic education as a 

system to interpret the meaning of the data and to relate it to their own specific context. 

Affirmations 
1) As a system of Catholic schools, more students, and a greater percentage of student 

enrolments, are receiving support associated with their Levels of Adjustments because of 

their disability in 2021 than in 2019 and 2020. 

2) Overall there is a movement in student numbers in 2021 away from the QDTP Level of 

Adjustment into Supplementary, Substantial, and Extensive Levels of Adjustment. 

3) Taken together, these two affirmations point to the consistency and professional judgement of 

teachers, coordinators and leaders in schools, together with the assistance and moderation 

processes of the Learning Diversity and Equity team, in making adjustments that improve the 

learning and wellbeing of students with disability.  

4) The incorporation of NCCD into SEQTA has moved the NCCD from a single point-in-time 

data entry event into a continuous whole-of year process in alignment with the NCCD four 

phases of planning, implementation, validation, and reflection. 

5) The use of SEQTA to house NCCD records is generating greater consistency in NCCD 

processes, which in turn generates whole-of-system data and information about the attributes 

of students with disability and the nature of their needs.  

6) As a system, Catholic schools are expanding the use of NCCD from a data activity into a 

stronger focus on students.  

Reflections  

1) In interpreting the NCCD, it is important to avoid what data analysts refer to as the ‘’ecological 

fallacy’’, that is the false assumption that the characteristics of a group are the same as the 

characteristics of an individual within the group. 

The data presented in the 2021 Profile Report is at the whole-of-system level. It cannot be 

assumed that the data presented in the report will be the same data for an individual school, 

or class, or student. 

The value of the data in the Report is that it provides a reference point and prompt for these 

individual analyses to occur.  

2) The direct link of the NCCD cycle with SEQTA as a learner management system has 

increased the opportunity for teachers to enter information about students and to record 

evidence of adjustments. 



30 

 

 

This development points to schools going beyond a model of appointing ESOs to support 

students into one where schools are applying other types of supports for students with 

disability that better match their needs.  

3) As the use of SEQTA is extended in schools, it will become possible to link NCCD data with 

other data and evidence that is recorded for additional groups of students. 

It will then be further possible to link these datasets with student achievement and wellbeing 

data, thus enabling schools to analyse and interpret the effectiveness of their programs and 

adjustments to improve the learning and wellbeing outcomes of students. 

These developments will in turn transform a student’s Personalised Plan for Learning (PPL) 

into a far more dynamic and iterative process.  

4) The integration of NCCD and SEQTA means the Annual Census is to be seen far more than 

a single point-in-time data event. Instead it is to be regarded as the natural conclusion to the 

preceding 12 months of work. 

The Census in August is the starting point for the next cycle of understanding student needs 

and making adjustments to improve their learning and wellbeing. 

Continuing and emerging challenges 

1) Range of schools providing adjustments: the data reports indicate that at the system level, 

Catholic schools have increased the total number and percentage of students identified for 

NCCD Levels of Adjustments. 

Notwithstanding the value of this increase, there is still a wide divergence between schools in 

the proportion of students recorded as receiving adjustments. This is a challenge to address 

at the school and region levels. 

2) Gender:  the 2021 Profile Report indicates a major difference at the system level between 

male and female students in the provision of adjustments. The data indicates more male 

students are recorded as receiving adjustments than female students. 

International research substantiates that more males than females are diagnosed with 

disability. There are many theories that attempt to explain why this is the case. 

For Catholic schools, there is a range of factors to be further investigated and addressed with 

regards to gender and disability. The point is to be rigorous and cognisant regarding gender 

presentations to ensure everyone is getting the support they need. 

3) Year levels: the data reports discrepancies in the percentage of students identified in different 

year level bands and warrants further investigation as to the impact of various transition 

points in a student’s education.  

The transition of students into reception, from reception into primary schooling, and transition 

from primary to secondary schooling, are points where there are significant changes in the 

percentage of students identified under NCCD. 

In the senior secondary years there appears to be an interplay between provision of 

adjustments and the range of options available to students, including those with a disability.  

These are all areas that would benefit for further analysis and interpretation at the school and 

regional levels.  

4) Student destinations: the data indicates the general trend of a reduction in the number of 

students with disability from the early years through to Year 12.  
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The reduction raises the issue as to how schools and CESA as a system track the destination 

of students with disability when they leave their school before the end of Year 12, especially 

those with supplementary, substantial and extensive levels of adjustments. 

It points to the value of developing records that enable the analysis of longitudinal data and 

the provision of Business Intelligence reports that enable this analysis.  

5) Definitions of disability: the 2021 Profile Report presents for the first time data about the 

nature of student disability. The capacity to do this highlights the importance of further 

analysis and understanding:  

• how does Autism Spectrum Disorder connect with other forms of disability? 

• how does anxiety disorder connect with other forms of disability? 

• how is trauma recorded as either an imputed or diagnosed disability? 

• when is it beneficial to undertake a diagnostic assessment? 

• and so on. 

 

Finally 

The 2021 Profile of Students with Disability Report demonstrates the commitment of Catholic schools 

and offices to work as system to improve the learning, wellbeing and inclusion of students with 

disability. 

There is much to affirm and celebrate in their success in making these improvements. 

The 2021 Profile Report emphasises there is still more that can be done. 

The data and information presented in the 2021 Profile Report provides a reference point for 

individual schools, regions and Catholic education as a system to use their available data and 

information to determine further improvements for students with disability. 

By working at the next level of detail, they are able to place each student at the centre of their 

planning and decision-making. 

 

 

September 2021 
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